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Session 1: Understanding Metacognition

 Understand the term metacognition and consider what this 
entails in the classroom.

 Recognise the ‘toolkit’ that we need to support our pupils to 
construct to enable them to work metacognitively.

Session 2: Applying it in Practice in Maths

 Explore a range of Maths tasks and consider the tools pupils 
will need to use and apply to be successful.

Session 3: Applying it in Practice in English

 Explore a range of English tasks and consider the tools pupils 
will need to use and apply to be successful.
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Session 1: Understanding Metacognition

 Understand the term metacognition and consider what this 

entails in the classroom.

 Recognise the ‘toolkit’ that we need to support our pupils to 

construct to enable them to work metacognitively.
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?



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title styleWhat Does Metacognition Look Like?



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title styleWhy Metacognition and Self-regulation?

‘There is a strong body of research from psychology and 

education demonstrating the importance of metacognition and 

self-regulation to effective pupil learning. Metacognition and self-

regulation’ is a high impact, low cost approach to improving the 

attainment of disadvantaged learners.’ 

The Sutton Trust - EEF Teaching and Learning Toolkit
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Pupils with good metacognitive skills are flexible in their approaches to 

learning. They possess a number of strategies to best cope with the 

information they need to interact with and can assess which ones to 

use at the most appropriate times. Engagement with metacognitive 

learning techniques encourages pupils to see learning as a process, 

and one in which they can have input. The learner is at the centre of 

the activity, directing it, rather than standing on the sidelines. 

Ideally in this way, pupils begin to see how they can take control 

of their own learning and be agents of their own success.
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Self-regulated learning

Motivation

Metacognition Cognition
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…the mental process involved in knowing,
understanding, and learning.

By cognitive strategies, we mean skills like memorisation

techniques or subject-specific strategies like making different

marks with a brush or using different methods to solve equations

in maths. This is the bread and butter of good teaching; cognitive

strategies are fundamental to acquiring knowledge and

completing learning tasks.
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…is about the ways learners monitor and purposefully
direct their learning. For example, having decided that a

particular cognitive strategy for memorisation is likely to be

successful, a pupil then monitors whether it has indeed been

successful and then deliberately changes (or not) their

memorisation method based on that evidence.

By metacognitive strategies, we mean the strategies we use to

monitor or control our cognition, such as checking that our

memorisation technique was accurate or selecting the most

appropriate cognitive strategy for the task we are undertaking.
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…is about our willingness to engage our metacognitive 
and cognitive skills and apply them to learning.

Motivational strategies will include convincing oneself to 

undertake a tricky revision task now—affecting our current well-

being—as a way of improving our future well-being in the test 

tomorrow.
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Adapted from Nelson and Narens, 1990
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Mason and Jasmine have £5 between them. Mason has 90p 

more than Jasmine. How much money does Jasmine have?

Have a go at the task.

 What knowledge do you 

start out with?

 What strategies could you 

use?

 What methods could you 

employ?
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The Journey, not 

the Vehicle



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title styleThe Metacognition ‘Toolkit’




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‘Children can solve 

problems and 

persevere by 

seeking solutions’

So how would a child meet this aim?

Evaluate which 

strategies to use.

Understand what 

order to work in

Recognition of 

mistakes

Self monitoring 

behaviour 

Question of 

resilience 

Reason to others 

and themselves



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title styleThe Benefits of a Metacognitive Approach



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title style
Metacognition in Action

Try this:

155 x 3

Now try this:

145,343,233 x 3

What knowledge are you 

using to tackle this task?

What about this one?

What we learn is that cognitive processes are controlled and 

adapted constantly. We are always making decisions about our 

learning in the moment. These decisions happen intuitively but, 

with explicit teaching and scaffolding, they can be better and more 

habitually enacted by pupils.
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What did I do?  Reflection on the task

How did I do it?  Analysis of the chosen 

approach

Why did I do it like that?  Strategy preference 

How did it help me?  Evaluating the strategy/ies

chosen

When can I use it again?  Application 



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title styleMetacognition in Action!

Example taken from Third Space Learning:

https://thirdspacelearning.com/

https://thirdspacelearning.com/
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What did I do? 

How did I do it?

Why did I do it like that? 

How did it help me? 

When can I use it again?
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The Education Endowment Foundations report on Metacognition and 

self-regulated learning explores seven key recommendations for 

introducing this approach to pupils. Over the following slides, we will 

explore five of these recommendations:

Teaching Metacognition and
Self-regulated Learning

https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/
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Explicitly teach pupils metacognitive strategies, including 

how to plan, monitor, and evaluate their learning

This is the seven-step model for explicitly teaching metacognitive 

strategies as recommended by the EEF report:

1. Activating prior knowledge;

2. Explicit strategy instruction;

3. Modelling of learned strategy;

4. Memorisation of strategy;

5. Guided practice;

6. Independent practice; and

7. Structured reflection.
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This is an activity which 

engages the player in the 

process of learning and learning 

from experience. You are 

literally forced to be meta-

cognitive.

As you work through think –

what is going well? What did I 

do last time? What should I do 

this time?

Game boards and instructions can be found here:

https://www.thinkfun.com/teachers/rush-hour/

https://www.thinkfun.com/teachers/rush-hour/
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Each ‘Thinking Skill’ needs to be explicitly 

taught using the Gradual Release model.

• Planning

• Systematic Working

• Questioning

• Reasoning

• Empathy

• Classification

• Evaluation

Each Thinking Skill could be personified 

as a character, eg
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The ‘Gradual release of

responsibility’ model

This model is responsive

to each pupil’s needs. If

progress slows, the level

of teacher support

increases again. When

new learning is

introduced, the process

starts from the beginning.

Model your own thinking to help pupils develop their 

metacognitive and cognitive skills



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title style
Model your own thinking to help pupils develop 

their metacognitive and cognitive skills

There is some evidence, at least in terms of metacognition, that

scaffolding should not be too restrictive as this may inhibit

reflection. Some ‘deliberate difficulty’ is required so that pupils

have gaps where they have to think for themselves and monitor

their learning with increasing independence. Reinforcing the

value of the processes modelled by engaging the pupils in

reflecting on how successful they were at the end of the activity,

or lesson, is also important.

I think the tooth in the orange juice 

will dissolve faster because the fruit 

juice cartoon lists the most sugar in 

the ingredients.
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Set an appropriate level of challenge to develop 

pupils’ self-regulation and metacognition

 Challenge is crucial to allow pupils to develop and progress 

their knowledge of tasks, strategies, and of themselves as 

learners.

 However, challenge needs to be at an appropriate level.

 Pupils must have the motivation to accept the challenge.

 Tasks should not overload pupils’ cognitive processes, 

particularly when they are expected to apply new strategies.



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title style
Set an appropriate level of challenge to develop 

pupils’ self-regulation and metacognition

I told you how to do 

your homework!
This ‘how to’ video that we 

made in class really helps 

me with my homework!
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Set an appropriate level of challenge to develop pupils’ 

self-regulation and metacognition

If pupils have to undertake a task that makes them struggle

(remember ‘deliberate difficulties’), they are more likely (in the

future) to recall information from such tasks from their long-term

memory.

Where learners are being challenged it is important to ensure they

feel emotionally supported as well as being motivated to

persevere. Metacognition, then, is of special importance when pupils

make decisions about how to study and how to maintain effort and

motivation until the task is complete.

In motivating pupils to persevere at challenging tasks, it is

important to reward effort rather than levels of achievement; to

give feedback about personal progress, and to avoid social

comparison.
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Promote and develop metacognitive talk in 

the classroom

 As well as explicit instruction and modelling, classroom 

dialogue can be used to develop metacognitive skills.

 Pupil-to-pupil and pupil-teacher talk can help to build 

knowledge and understanding of cognitive and metacognitive 

strategies.

 However, dialogue needs to be purposeful, with teachers 

guiding and supporting the conversation to ensure it is 

challenging and builds on prior subject knowledge.
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Promote and develop metacognitive talk in the 

classroom

I want my money back because it was rubbish!

I think you should say: ‘I am writing to ask for a 

refund because the supersonic water pistol you 

sent me did not work.’ It sounds more formal so 

they are more likely to listen to your complaint.

Or how about ‘was faulty’?

That makes you sound like an expert!
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Promote and develop metacognitive talk in the 

classroom

How could you 

encourage discussion 

in this statistics lesson?

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjcoOLBiqHSAhUF1hQKHVu6Cq8QjRwIBw&url=http://www.millgatehouse.co.uk/product/maths-concept-cartoons/&psig=AFQjCNFQrdQ5nXLHMdueuyPyyFJEmvygSw&ust=1487762032790746
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Promote and develop metacognitive talk in the 

classroom

Taken from Concept cartoons in maths education

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjcoOLBiqHSAhUF1hQKHVu6Cq8QjRwIBw&url=http://www.millgatehouse.co.uk/product/maths-concept-cartoons/&psig=AFQjCNFQrdQ5nXLHMdueuyPyyFJEmvygSw&ust=1487762032790746
https://www.millgatehouse.co.uk/product/maths-concept-cartoons-electronic/
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Explicitly teach pupils how to organise and 

effectively manage their learning independently

Teachers should explicitly support pupils to develop

independent learning skills.

Carefully designed guided practice, with support

gradually withdrawn as the pupil becomes proficient, can

allow pupils to develop skills and strategies before applying

them in independent practice.

Pupils will need timely, effective feedback and strategies

to be able to judge accurately how effectively they are

learning.

Teachers should also support pupils’ motivation to

undertake the learning tasks.
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Explicitly teach pupils how to organise and effectively 

manage their learning independently

Every Friday, Freya would experience a quiet dread when facing the 

weekly spelling test. This week, though, she felt more confident than 

before. After a couple of weeks characterised by annoying mistakes, 

she had worked hard in readiness for this week’s test. She had 

devised two of her own mnemonics and she had practised her ‘-le’ 

ending words, as well as ‘surprise’ with an ‘r’, repeatedly.

As Mr Thomas began the spelling test, Freya listened hard. She knew 

she just needed to listen carefully and remember what she had 

practised.

One or two words were tricky, but Freya had weighed up her options 

each time and she was utterly confident of her success. She had 

already thought about her new spelling routine and how she would 

stick to it next week too.



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title style

Session 2: Applying it in Practice in Maths

 Explore a range of Maths tasks and consider the tools pupils 

will need to use and apply to be successful.



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title style

The 
Metacognitive 

Classroom

Metacognition

Children must have knowledge of the 
strategies they should apply.

Cognition knowledge

Dedicate time to model and 
teach effective thinking 

strategies.

Subject knowledge

Children must have the subject 
knowledge to achieve the learning 
objective. Without it they cannot 

apply thinking strategies.
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to Solve Problems

Problem: https://nrich.maths.org/32

Interactive version: https://nrich.maths.org/32/note

Aunt Jane had been to a jumble sale and bought a whole lot of cups 

and saucers. There are four sets: a set of white, a set of red, a set of 

blue and a set of green. In each set there are four cups and four 

saucers. So there are sixteen cups and sixteen saucers altogether.

You decide to mix them around a bit so that there are sixteen different-

looking cup/saucer combinations. So, for example:

a) there is a red cup on a green saucer but not another the same, 

although there is a green cup on a red saucer;

b) there is a red cup on a red saucer but that's the only one like it

Can you find all 16 

combinations? What 

strategies do you employ?

https://nrich.maths.org/32
https://nrich.maths.org/32/note
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The Singapore Model Method for Learning Mathematics they define 

a set of Heuristics for Problem Solving that I think offer a starting 

point for categorising the various skills we use to solve problems:

 Act it out  Use a diagram or model

 Make a systematic list  Look for patterns

 Work backwards  Use before/ after concept

 Use guess and check  Restate the problem in another way

 Make hypotheses  Simplify part of the problem

 Solve part of the problem  Thinking of a related problem

 Use equations
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The cycle of metacognition is 

key for progress in Maths.

However, there is a key 

barrier which prevents 

children from entering the 

cycle…

Subject Knowledge

The Foundation for Metacognitive Learning
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Subject Knowledge Underpins Cognitive 

Knowledge and Strategy Choice

Let’s take this calculation:

23 – 8
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Subject Knowledge Underpins Cognitive 

Knowledge and Strategy Choice

Example taken from http://www.iseemaths.com/

http://www.iseemaths.com/
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Metacognition in Action
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The 
Metacognitive 

Classroom

Metacognition

I can reflect on HOW to solve this.

Cognition knowledge

I have STRATEGIES I can use.

Subject knowledge

I KNOW things that will help me.
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Method (tactics):

 10 cubes = 1 pear

 4 x 10 cubes = 40 cubes. 4 pears weighs the same as 40 cubes

 4 pears weighs the same as 2 pineapples so 2 pears must weigh the same as 1 pineapple 40 ÷ 2 = 

20 cubes

Metacognition in Action?

Objective: Find out how much one pineapple weighs.

Method (tactics):

 10 cubes = 1 pear

 4 x 10 cubes = 40 cubes. 4 pears weighs the same as 40 cubes

 4 pears weighs the same as 2 pineapples so 2 pears must weigh the 

same as 1 pineapple 40 ÷ 2 = 20 cubes
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Metacognition in Action:

Objective, Strategy, Method

Objective: Find out how much one pineapple 

weighs

Strategies: I could use a drawing to help me or 

act it out. I could use an equation to help me 

explain the relationships.

Method (tactics):

 10 cubes = 1 pear

 4 x 10 cubes = 40 cubes. 4 pears weighs the same as 40 cubes

 4 pears weighs the same as 2 pineapples so 2 pears must weigh the 

same as 1 pineapple 40 ÷ 2 = 20 cubes

pear pear pear pear

pineapple pineapple

10 10 10 10

pineapple pineapple
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Metacognition

I need to keep reviewing my chosen strategy to 
see if it helps me to understand the problem and 

know which calculations to perform.

Cognition knowledge

I need to represent the 
information in a way that helps 

me to see the relationships.

Subject knowledge

I need to understand equivalence 
and know how to multiply by 10 

and how to halve numbers.
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It is the deep, challenging problems in Maths that can engage children 

in metacognition.  Problems that lead to reasoning and problem 

solving.

Be clear on the difference between showing the strategy and the 

method.

 Objective – What am I being asked to do? (Goal)

 Strategy – What tools could I use to help me 

solve the problem? (Game Plan)

 Method – What I do to solve the problem. (Tactics)
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Teaching Metacognitive Strategies

Teachers should use explicit teaching to help students understand 

how to use self-instruction and self-monitoring during the problem-

solving process. To do this, teachers can:

 Provide students with a list of questions or prompts to ask 

themselves while they are engaged in the problem-solving process.

 Model working through a problem using ‘think alouds’, during which 

the teacher verbalizes her thoughts as she demonstrates using 

self-instruction and self-monitoring throughout the problem-solving 

process.

 Provide sufficient opportunities for students to practice these 

metacognitive strategies with corrective feedback.

 Encourage students to use these strategies independently, once 

they have achieved mastery.

Taken from ‘evidence-based mathematics 

practices can teachers employ’

https://iris.peabody.vanderbilt.edu/module/math/cresource/q2/p07/
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 What tools has the child been given to aid self-instruction?

 How does this help him to achieve the objective?

Video from ‘evidence-based mathematics 

practices can teachers employ’

https://iris.peabody.vanderbilt.edu/module/math/cresource/q2/p07/
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The Foundation for Metacognitive 

Learning: Strategies to Plan

 Planning ‘Golden questions’:

 Have you done something like 

this before? What did you do?

 What are you going to do this 

time?

 Write out the steps as a plan / set 

of instructions

 Meta-cognitive talk (can be to 

themselves or in group)

 Learning diaries – easy access to 

methods allows children to focus 

on strategy choice
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Activating Prior Knowledge

Have I done something

like this before?
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The Foundation for Metacognitive 

Learning: Strategies to Monitor

 STAR: Stop, Talk, Ask and Reflect

 Monitoring ‘Golden questions’:

 Is your chosen strategy 
working?

 Would another strategy be 
simpler / more efficient / faster / 
more creative?

 How can I check my work? eg
return to the modelled examples, 
use the inverse, check against 
partners, etc.  

 Reflecting along the journey: What 
is going well? What needs 
changing?
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There are four kinds of metacognitive questions the students are 

taught to ask:

1. Comprehension questions (eg What is this problem all about?)

2. Connection questions (eg How is this problem different from/ 

similar to problems that have already been solved?)

3. Strategy questions (eg What strategies are appropriate for 

solving this problem and why?)

4. Reflection questions (eg Does this make sense? Why am I 

stuck?)
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The Foundation for Metacognitive 

Learning: Strategies to Evaluate

 Evaluating ‘Golden questions’:

 What went well? What did not go 
well?

 Was your chosen strategy the 
most appropriate?

 What would you change next 
time? How would this be better?

 Show children how to answer 
questions.  Feedback is essential for 
metacognition. 

 Show a range of strategies they 
could have chosen to use and 
discuss the merits of each.  Did other 
children solve it in a more efficient 
way?
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The Role of the Expert:

Model the Strategies and Thinking Process

How you could engage your children in 

Metacognition to solve this problem?
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Metacognition

I need to know what order to work in (systematic working). Some 
measurements rely on the others. Last time I did this, I converted 

the words into numbers. 

Cognition knowledge

I know that number lines are 
really helpful for sequencing 
information about negative 

numbers.

Subject knowledge

I need to know the place value of 
negative numbers and which way 

to move along the scale 
according to the information.
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Plan

a) Draw vertical number line

b) Place those with numbers on.

c) Treasure -2 x 4

d) Shark -11 - 3

Monitor

 Cross out plan 

as I work.

 Check back.

Evaluate

 What went well?

 What should I do 

again?
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Conclusion

 It will take time, especially for those children who lack confidence in 

Maths.

 Focus your teaching depending on the needs of your class, ie do 

they need work on planning? Monitoring? Evaluating?

 We must allow the subject knowledge of children to develop to 

ensure children can engage in metacognition.

 Maths is an interwoven subject.  These links must be made explicit 

to children in order to engage in prior knowledge.

 Strategies and methods are different.  We must teach both.

 We need to model thinking, be explicit in our teaching, give children 

opportunities to practice, and  evaluate to see if it works. 
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Session 3: Applying it in Practice in English

 Explore a range of English tasks and consider the tools pupils 

will need to use and apply to be successful.
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Applying metacognition to the teaching of English (or any subject) 

is not about focusing on using new resources, dramatically 

altering your practice, or reinventing the wheel.

It is about refining your focus and making smaller adaptions and 

additions which will have a large impact. 
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The priority before any learning task: 

Children must understand the target. What 

are they being asked to do?

Ensure the learning objective is clear and 

understood.

Do not see metacognition as a general skill, 

separate from subject knowledge.

Without cognition, there is no metacognition. 
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Children must be clear on the goal.  Is it comprehension? 

Prediction? Summarising? Do they know what these mean?

Explicitly teach the strategy that you want children to use.
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Example:

Comprehension with a focus on inference.

 Present a brief mini-lesson on inferring. 

 Teach students how to make inferences:

 what types of inferences readers can make;

 and, when to use the strategy, and how it will lead 

them to deeper understanding of the text. 

 Perhaps most importantly, model the process.
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What happened to the 

breadcrumbs? Give a 

reason for your answer.
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Objective: Work out what happened to the breadcrumbs

Method: 

• Read the text

• Look for words/information that I do know

• Are there any clues? – ‘into the forest’ – ‘what do I know about 

the forest…..?’

Strategies: Connecting/Inferring/Synthesising
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What happened 
to the 

breadcrumbs?

Metacognition

Does my answer make sense? Is there any 
information I have missed? Could I use this strategy 

again? Are there any better strategies?

Cognition knowledge

Must be able to look for 
clues/evidence. Draw together 

their world-knowledge and apply 
to the text

Subject knowledge

Decoding ability

Background knowledge – forests 
and animals
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Spelling

Handwriting

Grammar

Vocabulary

Sentence Structure

Content

Punctuation



• Click to edit Master text styles

• Second level

• Third level

• Fourth level

• Fifth level

Click to edit Master title styleKey Principles

• Explicitly teach the metacognitive strategies.

• Explicitly model the thought processes.
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Objective: Use apostrophes correctly in your writing

Required knowledge:

What is an apostrophe? What does it do? Can be used to make 

contracted words and for (singular) possession.

How do I know where the apostrophe goes? In place of the 

missing letters or before the ‘s’ if something belongs to someone.
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Use the 

apostrophe mat my 

teacher provided?

Use a mnemonic 

that I have learned 

about apostrophes?

Just put an 

apostrophe before 

every s that I 

write?
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Use apostrophes 
in your writing.

Metacognition

They need to continue to review their 
strategy – did it work for them? Is there a 

better way for them to check?

Cognition knowledge

They need to be able to decide 
when it is appropriate to use an 
apostrophe for contraction or 

possession.

Subject knowledge

Children need to know what an 
apostrophe is and that it can be 

used in 2 main ways at this stage.
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PAT

Purpose – why am I writing? What do I want to achieve?

Audience – who is going to read my writing?

Type – what is the most appropriate format to use?
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See the NLS Writing Fliers for further details 

and examples: https://dera.ioe.ac.uk//6161/

https://dera.ioe.ac.uk/6161/
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Give children the choice of how to plan their writing. 

Reflections/thought process (remember to model):

 Which format would work best? 

 Are certain formats better suited to different types of writing? 

 Do I know how to use them effectively? 

 After the writing is done – how did I feel about that? 

 Could I do something differently next time to improve my 

planning?
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Using success criteria for regular self-assessment (during and at 

the end of a task):

• What am I doing well?

• How well am I meeting the 

success criteria? 

• What can/could I do better? 

• How will I do it better next time?
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Spelling has good potential for metacognition.

We must strike a balance between teaching spelling rules and 

teaching spelling strategies. 
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Examples of strategies children have used:

 Editing as they go, not at the end.

 Drafting on a whiteboard first, then transferring onto the page.

 Putting stars next to words in which spelling in uncertain.

 Consistently question themselves – Is this the best? What do I 

need to do next?

All of the above will need to be taught first – behaviour of 

metacognitive practitioner. 
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 Mnemonics 

 Spelling mats and word mats

 Shape of words

 Editing windows

 Spelling journals

Model using these when 

writing.

Explicitly say what thinking 

strategy you are using.

Logical. Give children the 

opportunity to use them.

Evaluate. Is their spelling 

getting better?
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Look Say Cover Write Check – Spelling Chart 

by Johanna Stirling

https://drive.google.com/file/d/0B_aRRrHxhdcCNWE2NWU3M2MtOTUzOC00NzkxLWI4MjMtNGUyMjM5ZjQwMDdi/view
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Learn to spell 
‘diarrhoea’

Metacognition

I need to look at the word to help me to choose the best 
strategy. Are there words within the word? Would a 

mnemonic help me?

Cognition knowledge

I can use a mnemonic to help me 
remember the tricky part.

Subject knowledge

The first part is phonetic: d-i-a

The last part is phonetic: e-a

The middle is the tricky part.

Video by Sir Linkalot www.sirlinkalot.org

http://www.sirlinkalot.org/
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 Model both your subject-specific skills and metacognitive 

strategies - be explicit with your thinking.  Use the EEF 

Toolkit advice.

 Subject knowledge is still of utmost importance. 

Metacognitive techniques do not replace this.

 Mnemonics useful for spelling and writing processes.

 Children need time to monitor and consider their success 

against agreed criteria.
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Further Reading and Resources
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 Free and subscription resources to support teaching and learning: 

https://www.globalmetacognition.com/

 Third Space Learning explores what some of the metacognitive 

strategies look like in practice at the primary maths level, presented 

as a 7-step teaching model: https://thirdspacelearning.com/blog/7-

steps-eef-metacognition-primary-classroom-maths/

 This blog considers how greater levels of thinking and reasoning 

can improve our teaching of mathematics in primary schools: 

https://www.focus-education.co.uk/blog/master-maths-

metacognition/

 This blog explores a range of evidence-based mathematics 

practices can teachers employ, including metacognition: 

https://iris.peabody.vanderbilt.edu/module/math/cresource/q2/p07/

https://www.globalmetacognition.com/
https://thirdspacelearning.com/blog/7-steps-eef-metacognition-primary-classroom-maths/
https://www.focus-education.co.uk/blog/master-maths-metacognition/
https://iris.peabody.vanderbilt.edu/module/math/cresource/q2/p07/
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If you enjoyed this CPD opportunity and would like one of 
our trainers to deliver training at your school, please contact:

Adi Ahmet

adnan.ahmet@theeducationpeople.org

Sarah Carpenter
sarah.carpenter@theeducationpeople.org

We offer a huge range of school support at competitive 
prices.

mailto:adnan.ahmet@theeducationpeople.org
mailto:sarah.carpenter@theeducationpeople.org
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• Please take 5 minutes to complete your evaluation form now. You can access 
the link now via your mobile phone/tablet: 
https://cpdonline.theeducationpeople.org and then log into your account.

• Click on ‘My CPD Online’ and ‘Events Due Attend & Unauthorised Bookings’. 
From here you will be able to locate this event and then click on 'Enter 
Evaluation’.

• Alternatively please log into your account, using the e-mail link which you will 
receive from CPD online as soon as the register of attendance has been 
processed.

• You will be able to download your certificate of attendance once you have 
completed the evaluation and the signed register has been processed by the 
Training & Development Administration team.

• IMPORTANT – Did you sign in?  All delegates must sign the register and 
ensure that their school/setting and contact details are completed and up to 
date.

https://cpdonline.theeducationpeople.org/
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Thank you


